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"Vygotsky’s theory clearly implies a dynamic (or ‘dialogic’) approach to teaching and learning, in
which students move back and forth between action and reflection. From this perspective, ‘media
learning’ could be regarded as a three-stage process: it involves students making their existing
knowledge explicit; it enables them to render that knowledge systematic, and to generalize from it;
and it also encourages them to question the basis of that knowledge, and thereby to extend and
move beyond it". A key concept adopted from Vygotsky in Buckingham’s three-stage framework is
the idea of ‘Zone of Proximal development’ (ZPD) (Buckingham, 2003, p. 143). ZPD relates to the
difference between what the person can learn unaided and what he or she can learn with the help of
a more capable person, for example, a teacher or a friend. When a person works unaided on a task
or problem, that person is said to be at their actual developmental level. A potential or proximal
developmental level is the level of competence a student can reach when he or she is guided by
another person. This idea of assisting the learner is known as ‘scaffolding’ (Vygotsky, 1978; Vygotsky,
1986). (see Buckingham, 2003, p. 143). Buckingham, D. (2003), Media Education: Literacy, Learning
and Contemporary Culture. Cambridge, UK , Malden, MA: Polity.
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Pre-structural: here students are simply acquiring bits of unconnected information, which have no
organisation and make no sense.

Unistructural: simple and obvious connections are made, but their significance is not grasped.
Multistructural: a number of connections may be made, but the meta-connections between them are
missed, as is their significance for the whole.

Relational level: the student is now able to appreciate the significance of the parts in relation to the
whole.

At the extended abstract level, the student is making connections not only within the given subject
area, but also beyond it, able to generalise and transfer the principles and ideas underlying the
specific instance. (see Biggs, J. B., & Collis, K. F. (1982). Evaluating the quality of learning: The
SOLO taxonomy (structure of the observed learning outcome). Educational psychology. New York:

Academic Press.)
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systematic, yiand togeneralize from it..."

i) f, ~ g7 "encourages them to question the | multi-structural
basis of that knowledge, and thereby to extend | relational

and move beyond it..." extended abstract
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